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Principals’ Reports  

Halswell Residential College 

Work has continued on the revised 24/7 curriculum and seen the All About Me process implemented for all students. 
During the year as AAM is embedded we have continued to review and fine the process. Teachers have been trained in 
Best Start Literacy Approach (BSLA) and have embedded this programme at the kura. The revised curriculum ensures 
we deliver an effective time-limited intervention for neurodiverse and/or intellectually impaired ākonga with complex 
needs. The robust pre- and post-intervention assessment data along with testing during the intervention helps in 
improving ākonga outcomes through better targeted teaching.  

The Three Pillars of Trauma Informed Care and The Purposeful Use of Daily Life Events (DLE) provide a framework for 
kaiako to support ākonga into seeing themselves as learners and maximising their learning opportunities.  

Westbridge Residential School 

At Westbridge Residential School, teaching and learning are delivered within a 24/7 environment, guided by the 
principles of the New Zealand Curriculum and the key competencies. To ensure personalised support, an 
Individual Education Plan is developed for each student which includes both academic and behavioural goals. We 
have implemented a range of initiatives to support student learning and wellbeing including professional 
development in functional behaviour analysis, with ongoing support from a ministry psychologist to strengthen 
behavioural responses. Our senior students are enrolled in NCEA programmes and, where appropriate, in 
vocational pathways such as MITO’s pre-apprenticeship programme. Teachers are using an integrated topic-based 
approach, with a strong focus on improving reading, writing, and mathematics through evidence-based strategies. 
Within the residential setting, students are explicitly taught social skills and the Zones of Regulation framework to 
support emotional regulation, positive interactions, and the development of self-management strategies. Staff 
development continues to be a priority, with ongoing professional learning provided to both school and 
residential staff. 

Health and safety is monitored through termly committee meetings, with risks and hazards reported to the board. 
To ensure student achievement and wellbeing, the school conducts regular health and wellbeing surveys for staff 
and has extended these to include student voice. Key roles such as the Student Pathway Coordinator ensure 
consistent communication with families, particularly around student progress or incidents. The school’s 
philosophy of care has been updated to reflect Te Whare Tapa Whā, and the curriculum has been reviewed using 
a north-east lens to ensure a culturally responsive and an integrated approach. Overall, the school remains 
focused on continuous improvement, student-centred practices, and future-focused learning pathways. 
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Members of the Board 

Board Members Term expired/expires 

David Ivory – Presiding Member - Ministry Appointed Feb 2026 

Janine Harrington – Principal HRC – ex Officio Jan 2025 

David Bagwell – Principal WRS – ex Officio Dec 2024 

Cherie Jaeger – Acting Principal WRS - 

Reuben Altoa-Thorne – Staff Representative - Elected Jun 2025 

Lorraine Taogaga – Ministry Appointed Feb 2026 

Moses Faleolo – Ministry Appointed Feb 2026 

Jon Kaho – Ministry Appointed Feb 2026 

Joseph Tyro – Ministry Appointed Feb 2026 

In attendance  

Jon Purdue, HRC  

Analeigh Rapata, WRS 
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Evaluation and Analysis of the Students’ Progress and Achievement  
 
Halswell Residential College 
 
In 2024, our student achievement targets were: 
 

1. Running Records: Ngā ākonga will show at least a six-month improvement in reading age. 
2. Sub-steps in the NumPA: Ngā ākonga will achieve at least 3 knowledge sub-steps and 1 strategy sub-step. 
3. Māori and Pasifika Achievement: Māori and Pasifika ākonga will achieve gains in literacy and numeracy that 

are at least equal to those made by their non-Māori and non-Pasifika peers. 
4. Wristband Achievement: Ngā ākonga will achieve at least 3 wristbands which represent successfully 

completing 9 goals. 
5. All About Me Goal Achievement: Ngā ākonga who have completed their bespoke intervention will achieve 

at least 12 AAM goals. 
6. Pier Harris 3: Ngā ākonga who have completed their bespoke intervention will improve in their self-concept 

as assessed using Piers Harris 3. 
7. Brief 2: Ngā ākonga who have completed their bespoke intervention will improve in at least one aspect of 

executive functioning as measured using Brief 2 assessment. 

Note:  
 
The samples include ākonga who were at the College for at least 3 months. 
 
The small sample sizes compromise meaningful data analysis. Uncontrolled variables include tenure length, 
attendance, differing processing abilities and diverse emotional behavioural presentations. This diversity does not 
‘average out’ when the sample is small. 

 

















 

18 
 

Evaluation and Analysis of the Students’ Progress and Achievement  

Westbridge Residential School 

WRS fosters student achievement by delivering teaching and learning programmes that are closely aligned with the 
New Zealand Curriculum and underpinned by the key competencies. Learning is embedded within a 24/7 teaching 
and living environment, where every aspect of daily life is recognised as an opportunity for learning. This approach 
ensures that ākonga experience authentic, meaningful learning that supports their academic, social, emotional, and 
life skills development.  

Westbridge’s school and residential curriculums have been reviewed through a North-East (NE) lens, focusing on 
developing competencies such as creativity, critical thinking, collaboration, communication, character, and 
citizenship. This review ensures that learning programmes are future-focused, culturally responsive, and aligned with 
the skills ākonga need to experience success.  

A new assessment schedule has been introduced where students will be assessed within their first week at WRS. This 
initial testing is a critical part of the teaching and learning process because it provides clear baseline information on 
each student's current knowledge, skills and understanding. By identifying strengths and learning gaps early, staff 
can plan for targeted and personalised teaching. Staff are able to monitor progress over time and provide evidence 
for reporting ensuring transparency and accountability. Formal testing will be carried out in terms 2 and 4 to provide 
information for written reports.  

The school recognised the need to provide senior students with access to formal qualifications and has enrolled 
eligible students in NCEA programmes. Two Year 11 students are making steady progress towards achieving NCEA 
Level 1 in English and Mathematics through online learning with Te Kura. As of December 2024, one student had 
gained the co-requisite for numeracy which will serve him well heading into year 11 and another student gained 2 
credits in literacy and 2 credits in numeracy. These students are also enrolled in a pre-apprenticeship programme 
through MITO (Motor Industry Training Organisation), supporting their transition into vocational pathways and 
strengthening their readiness for employment or further training opportunities.  

Additionally, two students are currently working within Level 1 of the New Zealand Curriculum, with targeted support 
in place to accelerate their development of key foundational skills. Ongoing monitoring and tailored learning 
programmes are ensuring that all students are supported to achieve their next steps in learning.  

Teaching staff are using an integrated topic approach to deliver the curriculum, allowing students to make meaningful 
connections across different learning areas. This approach promotes deeper understanding, supports the 
development of key competencies, and provides authentic, real-world contexts for learning. It also means greater 
student engagement and encourages critical thinking, creativity, and collaboration.  

Individual Education Plans (IEPs) are developed collaboratively with input from students (where appropriate), 
whānau, teaching staff, and specialist support personnel for all ākonga to set personalised goals around both 
behaviour and curriculum. These plans identify specific, measurable, achievable, and relevant goals in key learning 
areas such as reading, writing, and maths and include targeted behaviour goals to support positive engagement and 
self-management skills. These are updated fortnightly at Personalised Profile Planning (PPP) meetings to identify 
student progress and changing needs, ensuring goals and supports remain meaningful and achievable.  

Teaching staff regularly review ākonga progress towards their goals. Adjustments are made based on assessment 
results, student feedback, and any identified areas needing additional support or resources. Regular professional 
development sessions are held to ensure that all staff are confident in implementing teaching strategies across the 
curriculum and are kept up-to-date with best practice.  

Westbridge is committed to the ongoing development and growth of both school and residential kaimahi by providing 
targeted and relevant professional learning opportunities. This ensures that all kaimahi continue to build their skills, 
knowledge, and practice to effectively support student learning, wellbeing, and success.  

Two kaimahi have completed training as accredited Team-Teach trainers. This will enable the school to deliver in-
house training in de-escalation, positive behaviour management strategies and support, building sustainable 
expertise across the team.  

All kaimahi engaged in comprehensive professional development centred on Functional Behaviour Analysis (FBA). 
The training provided kaimahi with a deeper understanding of the principles of FBA, including identifying the function 
of behaviours, analysing antecedents and consequences, and developing effective, evidence-based intervention 
strategies. Kaimahi are now better equipped to apply these approaches in their daily practice to support positive 
behaviour outcomes and create more inclusive learning environments.  
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To embed FBA learning into everyday practice, a Ministry of Education psychologist will provide fortnightly follow-up 
support, working alongside kaimahi to refine assessment and intervention techniques. Further professional 
development opportunities will also be offered where needed, ensuring that kaimahi continue to strengthen their 
skills and maintain a consistent, evidence-based approach to promoting positive behaviour across the school.  

Westbridge’s Philosophy of Care has been reviewed and updated to align with Te Whare Tapa Whā, reflecting a 
holistic approach to wellbeing. This framework recognises the importance of nurturing all dimensions of a person's 
wellbeing — taha tinana (physical health), taha wairua (spiritual health), taha whānau (family and social connections), 
and taha hinengaro (mental and emotional wellbeing). This shift ensures that our practices are culturally responsive, 
support the whole person, and foster a more inclusive and supportive environment for both ākonga and kaimahi. 

Health and wellbeing surveys have been conducted with all kaimahi to gather insights into their experiences and 
needs. The data collected has been carefully analysed, with key findings reported back to the board. This process 
supports ongoing efforts to prioritise kaimahi wellbeing and informs future decision-making to create a positive and 
supportive working environment. These surveys will now be carried out on a regular basis and have been expanded 
to include student health and wellbeing, ensuring a holistic approach to supporting the entire school community.  

Health and safety committee meetings are held once a term to identify and assess potential hazards or safety risks 
within the school environment. This committee consists of the caretaker, property manager, principal and members 
of the SLT. The outcomes of these meetings, including any recommended actions, are reported back to the board to 
ensure that appropriate measures are in place to maintain a safe and healthy environment for all kaimahi and ākonga.  

Westbridge places great emphasis on building and maintaining strong, collaborative relationships with whānau and 
stakeholders. We recognise the importance of involving families and the wider community in the educational process 
as these partnerships are essential to enhancing student well-being and achievement. The Student Pathway 
Coordinator is responsible for regularly updating families on their child’s progress, as well as communicating any 
serious incidents or concerns that may arise within the school. This ensures that families are well-informed and can 
actively engage in supporting their child’s educational journey and wellbeing. 

 
 











 

24 
 

How have we given effect to Te Tiriti o Waitangi?  

Halswell Residential College 

Each of the four whares welcome rangatahi from any cultural background which gives a unique kaupapa to each 
house. Tikanga Māori is most vividly illustrated in Whare Tauawa (male house) and Whare Owaka (female house) 
where it forms the operating foundations. This is further supported by the All About Me (AAM) Programme, which 
brings together residential and learning goals in te reo daily. Our new curriculum and AAM documentation ensure 
the principle of protection and participation by actively protecting matauranga Māori, Māori knowledge, interests, 
values, language and culture, and offering opportunities for participation. The All About Me document has a 
section focused on the teaching and learning of te reo me ona tikanga. The curriculum ensures all ākonga 
understand our unique heritage. Ākonga have had the opportunity to prepare a hangi, go rama tuna (eeling), sit 
on the paepae, participate in a number of whakatau, and learn whakairo (carving) and peitatanga (painting). 

HRC kaiako have a Māori caucus, Te Tao Kokiri, which includes a member who sits on the senior leadership team 
providing guidance. HRC has several fluent te reo Māori kaiako who actively support the revitalisation of te reo 
Māori into daily practice. A contractor provides professional development for kaiako to increase their te reo skill 
level so they can incorporate te reo into daily usage with ākonga. 

There is bilingual signage around the college, and we continue our dedication to incorporating te reo into our 
reports, publications, and internal and external communication documents. 

One of our four strategic goals is to develop stronger relationships with tangata whenua. We have continued to 
strengthen our relationship with tangata whenua by lending a helping hand at our local Taumutu Rūnanga marae 
Te Pā o Moki. Ākonga and kaiako helped remove weeds from their stream, and in future, HRC will assist by helping 
with the planting of natives. We look forward to spending more time at the marae to ensure our curriculum 
reflects local tikanga Māori. 

All the above actions promote equitable outcomes for Māori akonga. We believe our strategy supports people to 
live as Māori and according to Māori values and customs. 
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How have we given effect to Te Tiriti o Waitangi?  

Westbridge Residential School 

Westbridge Residential School gives effect to the Te Tiriti o Waitangi by embedding the principles of partnership, 
protection and participation throughout all aspects of the school’s operations.  

 Protection:  

• Protecting te reo Māori and tikanga Māori by embedding both into our weekly teaching and learning 
programmes. All ākonga and kaiako engage in regular te reo Māori and tikanga Māori learning, helping to 
promote and celebrate Māori language and culture across the school.  

• Upholding the cultural identity of ākonga Māori as a source of strength and resilience. This includes 
culturally responsive behaviour support strategies that avoid deficit-based approaches.  

Partnership:  

• Developed and strengthening our relationship with local iwi through regular engagement and 
collaboration. This year, we have partnered with Te Kawarau o Maki engaging the Mana Kura programme 
as a whole school. This initiative provides a meaningful platform for developing deeper connections with 
mana whenua, deepening our understanding of local history, values and tikanga, and ensuring that our 
practices reflect authentic partnership and shared aspirations.  

Participation:  

• Ensuring Māori ākonga and their whanau are actively included in decision-making processes and school 
initiatives.  

• Promoting leadership opportunities for Māori ākonga and providing culturally significant experiences that 
build confidence and mana.  

• Monitoring and evaluating outcomes for ākonga Māori, ensuring that systems are in place to address any 
inequities in achievement, engagement or disciplinary actions.  

Through these actions, we are working towards creating an inclusive, respectful learning environment that 
reflects our shared responsibility to uphold Te Tiriti o Waitangi.  
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Kiwisport Funding  
Kiwisport is a government funded initiative to support students’ participation in organised sport. 

Halswell Residential College 

During the year as part of its’ operations grant, Halswell Residential College received $620.28 ex GST. 

This funding was used to provide our ākonga with additional experiences in beach safety education, surf coaching, 
sports levies, and Riding for the Disabled. The grant monies received helped to offset the College’s expenditure of 
$3,659.62 ex GST. 

Westbridge Residential School 

Kiwisport is a government funding initiative to support ākonga participation in organised sport. In 2024 the school 
received Kiwisport funding of $657.12 (excluding GST).  

This funding was spent on equipment and training for our mixed teams of ākonga and kaimahi representing 
Westbridge Residential School. Kiwisport funding has provided valuable opportunities for our ākonga to get 
involved in community sports (tag rugby), helping them develop important social skills such as teamwork, 
communication, and resilience. It has also encouraged positive participation, building confidence and a sense of 
belonging both on and off the field.  

The number of ākonga participating in organised sport has been maintained at 100% of the roll.  
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INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF THE COMBINED BOARD OF HALSWELL RESIDENTIAL COLLEGE AND WESTBRIDGE 
RESIDENTIAL SCHOOL’S FINANCIAL STATEMENTS

FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of The Combined Board of Halswell Residential College And Westbridge 
Residential School (the School). The Auditor-General has appointed me, Mike Hoshek, using the staff and 
resources of Deloitte Limited, to carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 3 to 20, that comprise the statement of financial 
position as at 31 December 2024, the statement of comprehensive revenue and expense, statement of changes in 
net assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 
statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School: 

present fairly, in all material respects:

o its financial position as at 31 December 2024 and

o its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public Sector –
Public Benefit Entity Standards, Reduced Disclosure Regime.

Our audit was completed on 29 May 2025. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the New 
Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further described 
in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion.

Responsibilities of the Board for the financial statements 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand. 



The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the School’s 
ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related to 
going concern and using the going concern basis of accounting, unless there is an intention to close or merge the 
School, or there is no realistic alternative but to do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.

Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion. 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in accordance 
with the Auditor-General’s Auditing Standards will always detect a material misstatement when it exists. 
Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error. 
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also:

We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.

We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.

We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.

We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report.
However, future events or conditions may cause the School to cease to continue as a going concern.



We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events in a
manner that achieves fair presentation.

We assess the risk of material misstatement arising from the school payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising from
the system that, in our judgement, would likely influence readers’ overall understanding of the financial
statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit. 

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the information included on 
the pages accompanying the financial statements but does not include the financial statements, and our auditor’s 
report thereon.

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or our 
knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact. We 
have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence Standards) (New 
Zealand) (PES 1) issued by the New Zealand Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with, or interests in, the School.

Mike Hoshek 
Partner
for Deloitte Limited
On behalf of the Auditor General
Christchurch, New Zealand




